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Abstract
Teachers’ ineffectively use research-based reading instructional strategies with minority
students in an urban middle school district in the Eastern United States. The purpose of
this qualitative exploratory case study was to explore teachers’ perceptions, experiences,
and challenges when using research-based reading instructional strategies (RRIS) that
include social interaction and scaffolding with minority students. This information is
essential because student achievement in reading impacts their overall academic
knowledge. The social development theory by Vygotsky served as the conceptual
framework for this study. The perceptions, experiences, and challenges teachers face
when using RRIS that include social interaction and scaffolding were examined through
the primary research questions. Data were collected through semistructured interviews
and document reviews of eight language arts middle school teachers of minority students.
Coding and thematic analysis were used to assess repeating ideas and themes of teachers’
perceptions, experiences, and challenges. The results indicated that the teachers desired
culturally responsive teaching professional development, a diverse curriculum, teacher
collaboration, and more time with a reading specialist. The results were used to create a
2-day teacher training project and three follow-up collaborative sessions to support
teachers with improving their knowledge and understanding of culturally responsive
teaching that align with RRIS. Results and the teacher training project implementation
can ensure administrators and language arts teachers understand how to better implement
the RRIS with minority students in urban middle schools, creating positive social change.
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Section 1: The Problem
The Local Problem
Multiple sources call for improved teacher education of effective reading
instructional strategies in middle schools to better prepare minority students for
graduation, college, and careers (Lowe, 2017). Although there is extensive research on
effective reading strategies for adolescents, including social interaction and scaffolding,
minority students remain far behind Caucasian students in the United States (U.S.
Department of Education, 2018). For example, it is known that while minority middle
school students can decode words accurately, many do not demonstrate comprehension of
curriculum on end-of-year assessments (Neugebauer & Blair, 2020). In contrast, there are
data that indicate some progress has been made in narrowing the achievement gap using
research-based effective reading instructional strategies that include social interaction and
scaffolding (National Education Association, 2018). However, the National Assessment
of Educational Progress reported in 2015 that 50% of minority students in fifth grade
scored below the basic level and most recently in 2017 reported Caucasian students
scored 26 points higher than African American students and 23 points higher than Latino
students (National Center for Education Statics, 2017). The inadequate individual reading
skills of struggling readers create a challenge for reading comprehension, making it
difficult for them to understand academic content (Merga et al., 2020). As a result,
educational leaders have focused more on early childhood interventions to improve
reading rather than focusing on improving reading skills among struggling middle and
high school minority students (Merga et al., 2020)
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In order for teachers to be successful using research-based reading instructional
strategies that include social interaction and scaffolding, they must believe in and fully
understand how to implement the suggested practices with struggling readers (North &
Kelly, 2019). Little is known of teacher perceptions of research-based reading
instructional strategies that include social interaction and scaffolding (Merga et al., 2020).
For clarity in this study, I use the terms self-selected reading, read aloud, strategy
practice, social interaction, and scaffolding to indicate the pedagogical practice as the
research-based reading instructional strategies.
In an urban school district in an Eastern state, low performance on state
assessments lingers among minority students despite the use of research-based reading
instructional strategies that include social interaction and scaffolding (Department of
Education, 2017). Even with the implementation of programs focused on prevention,
intervention, and remediation that include social interaction and scaffolding the
Department of Education School Quality Profiles end-of-year report reveals minority
student literacy has decreased over the past 3 years. The problem in this district is that
not enough is known about teachers’ experiences, perceptions, and challenges using the
reading strategies with minority students. During announced classroom observations,
principals in the school district have documented teachers’ using the reading strategies.
However, the principals have indicated they are unsure of teachers’ understanding and
daily experiences of the strategies because students fail to produce the intended results on
state assessments, district assessments, and school benchmark assessments (School
principal, July 18, 2018). Further evidence reported by Northrop & Kelly (2019) is that
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teachers of struggling readers generally present worksheets and workbook lessons
enforcing skill and strategy instruction instead of comprehension instruction, literature
analysis, and group projects.
The local problem is that principals are unsure how teachers employ the researchbased reading strategies in conjunction with the restraints because the students’ end-ofyear standardized test pass rates remain below the states' required 75% for the last 3
years. Therefore, the state and district assessment tools data indicate that the teachers are
not applying the research-based reading strategies effectively with their minority
students. Thus, the local evidence supports the existence and relevance of the problem for
this project study. The problem addressed in this study is teachers’ ineffectiveness when
using research-based reading instructional strategies with minority students in an urban
middle school district in the Eastern United States.
An analysis of research literature reveals that the problem is current and
meaningful in the educational discipline. Van Rijk et al. (2018) indicated that it is
essential to explore teachers’ teaching strategies and their experiences to maximize
efficacy. Van Rijk et al. (2018) also stated that because children have varying literacy
readiness levels, their teachers’ understanding and usage of research-based reading
instructional strategies must be enhanced. Therefore, the literature supports the current
importance of the problem in the profession.
Rationale
The focus of this exploratory case study was to explore teachers’ perception of
research-based reading instructional strategies that include social interaction and
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scaffolding, and the teachers’ experiences using the strategies to improve minority middle
school students’ literacy skills. Increased understanding of teachers’ perception of
reading instructional strategies can inform future professional development efforts for
teachers and serve as a model to provide the necessary support needed for student
knowledge and teacher education (Revelle, 2019). Improved understanding of the
phenomenon will also help educational leaders identify barriers that prevent literacy
development at the study site. For teachers to be effective in literacy development,
studies have shown various practices must occur frequently and consistently (Dharamshi,
2019). Hence, the purpose of this exploratory case study was to examine teachers’
perceptions, experiences, and challenges when using researched-base instructional
reading instructional strategies that include social interaction and scaffolding with their
minority students.
Definition of Terms
Definitions of significant terms are presented below to provide context for this
study.
Culturally responsive: teaching uses students’ cultural backgrounds and
experiences to support classroom instruction (Thomas, 2019).
Literacy Coach: is an expert placed in struggling schools to support teachers by
analyzing data gathered from student assessments and assist teachers with planning
lessons to implement the best instructional strategies to address deficiencies (Ortmann et
al., 2020).
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Minority students: defined as students who live in cities with multiple ethnic
backgrounds and generally of low socioeconomic status (Hikida, 2018)
Read Aloud: is a literacy strategy educators’ use in the classroom to introduce
literature, build relationships, and model fluent reading (Gehlot & Gehlot, 2020).
Researched-based Literacy Instructional Strategies: include vocabulary usage,
independent reading, direct instruction, scaffolding, reinforcing pre-reading skills,
practice work, and guided reading (Marlatt, 2018).
Scaffolding: is an instructional supportive strategy that teachers use to model,
initialize and maintain interest and motivation in the classroom. Scaffolding is also
rationalizing problems to a level that the student understands (Capotosto, 2019).
Self-selected Reading: is an approach to reading that allows the student to choose
literature of interest. This approach includes children in the reading process to ensure
they are engaged in authentic and purposeful learning (Gursoy & Sahin, 2019).
Social interaction: is the interaction between student and teacher that shapes
students’ interpretation of the world and advanced thought processes (Poysa et al., 2019).
Strategy practice: happens when the teacher provides a brief explanation or
definition of the strategy to be used, such as compare and contrast, inferencing, drawing
conclusions, skimming, scanning, predicting, summarizing, and connecting these
strategies to the learner’s background knowledge. (Marlatt, 2018)
Teacher Experiences/Attitudes: refer to teacher response to research-based
instructional strategies, professional development, and instructional knowledge needed to
deliver instruction (Hartwig & Schwabe, 2018).
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Significance of the Study
The results of this study may provide increased understanding of how teachers
perceive the research-based reading instructional strategies to teach literacy skills and the
teachers’ experiences with those strategies. This study may contribute to positive social
change in several ways. For example, Hikida (2018) believes teacher experiences will
provide insight for educational leaders and be invaluable because literacy instruction is a
high priority in improving student achievement of minority students. Students will also
benefit because the findings of this study will inform the efforts of curriculum leaders,
literacy coaches, and teachers to increase the successful implementation of researchbased instructional strategies that include social interaction and scaffolding. As Hikida
(2018) noted, low literacy levels have resulted in middle school students’ inability to pass
state exams continues and affects their ability to pass high school state exams needed to
graduate and compete for jobs as an adult.
Furthermore, exploring teachers’ perceptions of research-based reading strategies
allows other administrators in struggling schools to identify specific supports needed for
new and veteran teachers who teach minority middle school students. Although there is
literature on how to improve literacy, there is little information on teacher perceptions of
how to successfully implement those strategies with minority students. Through this
study positive social change can ensue with the suggested implementation of professional
development for teachers to ensure English teachers of minority students are
knowledgeable and comfortable using the RRIS that aligned with the strategies noted in
the results.
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Research Questions
Administrators from the study school and the school board have expressed
concerns regarding the constant low end-of-year stated assessment data among the
minority middle school students compared to the Caucasian students across the United
States. In the past 3 years, the district data show that minority students in the study site
have yet to achieve literacy success on end-of-year state assessments. There is significant
research that supports the research-based reading instructional strategies, but little is
known of teachers’ perceptions of the reading strategies used with their minority middle
school students in the study site. The results from the following critical research
questions I developed increase the awareness administrators, and other stakeholders of
the study site have regarding teachers’ perceptions and experiences using research-based
reading instructional strategies that include social interaction and scaffolding.
Research Question 1 (RQ1): What are teachers’ perceptions of research-based
reading strategies used with minority middle school students that include social
interaction and scaffolding to improve literacy?
Research Question 2 (RQ2): What are teachers’ experiences of research-based
reading strategies used with minority middle school students that include social
interaction and scaffolding to improve literacy?
Research Question 3 (RQ3): What are the challenges teachers face when using
research-based reading instructional strategies used with minority middle school students
that include social interaction and scaffolding to improve literacy?

8
Conceptual Framework
The conceptual framework for this study was Vygotsky’s (1978) social
development theory (SDT), which states that the social interaction a person experiences
enhances their development of cognition (Eun, 2019). Guthrie and Lutz (2014) believe
interaction between students and teachers empowers students to “gain literacy practice
and cognitive proficiencies” (p. 389). Vygotsky (1978) believed the relevant constructs of
SDT are social interaction in cognitive development (SICD), the more knowledgeable
other (MKO), and the zone of proximal development (ZPD). West (2018) noted the
appropriate SICD can enhance the brain’s ability to analyze information and
consequently, encourage learning. Vygotsky (1978) explained that the MKO is any
person that has an advanced level or aptitude of knowledge as a teacher is to student, and
the ZPD is the ability of the learner to complete a specific task under the direction of the
more knowledgeable other, and the learner’s capability to do the task autonomously. The
SDT was the appropriate framework theory for this study because the research-based
reading instructional strategies that I investigated utilize the MKO and ZPD for student
learning. Moreover, Protacio (2019) found social interaction between peers and teachers
is necessary before learning and comprehending can happen. Therefore, using the lens of
these components of SDT was appropriate for this study.
I used the concepts of SICD, MKO, and ZPD to ground this study. I viewed the
problem and purpose of this study through the lens of SDT. According to the theory, I
examined the teachers’ perceptions of the reading instructional strategies and their
experiences of the instructional strategies' value. West (2018) believes scaffolding is
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essential to the zone of proximal development, so I designed the research questions
according to SDT to help identify the teachers’ perceptions, experiences, and challenges
when using the RRIS. Danielson (2013) outlined what teachers should know in a
framework for teaching. Therefore, I analyzed lesson plans using the design to evaluate
teachers' knowledge on effectively planning lessons that ensure social interaction and
scaffolding in the classroom. Furthermore, Lui (2012) believes the Am I Teaching in The
Zone of Proximal Development checklist is needed to ensure teachers use the SDT, social
interaction, and scaffolding constructs to guide their practice. Therefore, I created the
interview questions to evaluate SDT using the Am I Teaching in The Zone of Proximal
Development checklist to ensure the SDT, social interaction, and scaffolding constructs
guided the study. For that reason, I based data collection, including semistructured
teacher interviews, and analysis of lesson plans, on the constructs of SDT because
teachers’ perceptions of the research-based reading instructional strategies are essential
when they are lesson planning and reflecting on their practice. I used a priori codes based
upon the social interaction and scaffolding as preexisting frameworks to analyze the data
related to SDT.
Review of the Literature
Administrators at the study site expect their teachers to use research-based
reading instructional strategies in their practice to increase opportunities for student
literacy improvement. Learning is a complicated process, so teachers must be attentive to
what they teach and the methods they use to deliver instruction (Johnson & Johnson,
2017). To better understand the current literature on teacher education, experiences,
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attitudes, and perceptions of instructional practices used to improve literacy among
struggling readers, I read several books and conducted literature searches using online
databases supplied by the Walden Library. The databases that I accessed included
Education Source, Education Resources Information Center (ERIC), Sage Journals, and
Google Scholar. I contacted the Walden librarians online, and they guided me in my
selection of search terms. The search terms I utilized included: teacher attitudes, teacher
experiences, teacher education, minority students, literacy instructional strategies,
reading comprehension, successful schools, and equity in schools, low achievement
schools, social interaction, struggling readers, and urban students. After reading
numerous peer-reviewed journal articles and books, it was clear to me that prior
researchers Brownsword (2019); Cekiso (2017); Darling-Hammond (2017); Hartwig and
Schwabe (2018); Ladson Billings (2018); Skerrett et al. (2017); Villamizar (2017)
contributed valuable information through research on teacher perceptions and teacher
education needed to enhance literacy among minority students. I assessed peer-reviewed
articles published 2017–2020. To reach saturation, I continued researching peer-reviewed
literature until similar themes became repetitive. As a result, I organized the literature
review into four topics: literacy instructional strategies, teacher education, teachers’
attitudes toward struggling minority students, and teacher experiences and perceptions.
Review of the Broader Problem
In the subsequent examination of the literature, I explored the studies most
relevant to the issues, provided a combination of key results from these studies, and
considered methodological factors developed from the research findings. Exploring the
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current research on the subject of research-based reading instructional strategies used by
language arts teachers of minority students disclosed numerous literature patterns. These
patterns contain teachers’ perceptions of reading strategies, professional development,
and teacher attitudes towards minority students who lack successful literacy skills in
urban schools.
Literacy Instructional Strategies
The development of Common Core State Standards (CCSS; 2016) clearly defined
what is expected of students to be classified as a sufficient reader. Yet, the standards are
not as clear on advancing reading achievement among struggling middle school minority
students. Although there is a plethora of research on reading skills, minority students lag
behind Caucasian students on end-of-year state exams (National Center for Education
Statics, 2017). Hong-Nam and Szabo (2017) studied content area literacy strategies. They
noted teachers participating in masters of reading degree programs found it challenging to
implement strategies such as vocabulary study of academic terms and detecting signal
words utilized to identify text structures. These findings align with Akins et al.’s (2018)
results of an analysis of the effects of silent reading and the lack of teacher knowledge of
the quality and importance of children’s literature. However, Spichtig et al. (2019)
reported students who participated in scaffolded silent reading with their teacher
performed better on end-of-year assessments than students who participated in silent
reading without teacher scaffolding. Another research-based reading instructional
strategy used in English classrooms that researchers Learned et al. (2019) focused on was
the effects on minority students labeled deficient readers in schools. The results revealed
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the deficiencies with the labeling strategy and suggested it promotes feelings of failure
among students labeled as struggling readers. Consequently, language arts educators may
encounter various experiences and challenges using the plethora of research-based
reading instructional strategies teaching minority students. Moreover, the current research
reveals the need to better understand teachers' perceptions, experiences, and challenges
using research-based reading instructional strategies that include social interaction and
scaffolding to improve minority middle school students' literacy.
The study school uses research-based reading instructional strategies to deliver
instruction such as self-selected reading, teacher read-aloud, mini-lessons, and
independent practice. Self-selected reading is an approach to reading that allows students
to choose literature they are interested in (Gursoy & Sahin, 2019). Brannan et al.’s (2020)
study indicated this approach is successful because it includes children in the reading
process and ensures they are engaged in authentic and purposeful learning. In the middle
school, administrators expect the teachers to implement 10 minutes of silent self-selected
reading in their daily literacy instruction. Reading aloud to students is another reading
instructional strategy used in the study site. Reading aloud to students is used to introduce
literature, build relationships, and model fluent reading (Lowe, 2017). The language arts
teachers in the study site use mini-lessons called strategy practice after the read-aloud.
Strategy practice is group discussions, formative assessments, and teacher-made model
lessons to enhance basic and higher level thinking to build reading comprehension
(Murphy et al., 2018). Lekwa et al. (2019); Murphy et al.’s (2018) found students
generally achieve more success when their teachers use evidence-based instructional
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strategies. However, in a study to examine teacher effectiveness using evidence-based
instructional strategies with minority students living in poverty, Lekwa et al. (2019)
indicated a clear link between teachers’ who lack quality use of evidence-based
instructional strategies to students who fail to show academic growth.
Other well-known literacy instructional strategies are guided reading, small group
practice opportunities, and accessing prior knowledge. These are included in the list of
research-based reading instructional strategies. However, the students continue to
struggle. Ming (2018) stressed the urgency teachers must realize when using the
strategies with minority students reading below grade-level and maximizing the time
students spend with text. However, Villamizar (2017) noted teachers should maximize
the use of cultural materials to scaffold learning when teaching minority students.
Similarly, Lowe (2017) noted school districts should purchase books that students want
to read, reallocate funds to assist teachers with reestablishing student choice classroom
libraries, reorganized school schedules to provide time for independent reading, and
review curriculum to identify opportunities to align students’ realities to chosen content
(Brannan et al., 2020). These literacy instructional strategies are rooted in SDT as social
interaction plays a vital role during reading instruction. Hence, Vygotsky (1978) found
teachers and students' interaction enhances students’ cognitive development as students
are capable of meeting targets with scaffolding more so than from a lecture.
Teachers who are flexible and thoughtful of individual student needs in their
literacy instruction are known as adaptive teachers (Vaughn, 2019). Vaughn (2019)
reported results consistent with findings by Villamizar (2017) and Schipper et al. (2020)
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in that teachers’ adaptive instruction supports and enhances literacy. Likewise, Pitt et al.
(2020) found during their investigation of explicit supports for student engagement that
when students experience relevant, meaningful, and shared interactive relationships, they
were eager to engage with complex text. These findings confirm the belief that the
absence of personal connections and stimulating dialogic negatively impacts student and
struggling reader engagement (Kennedy, 2018). Wang and Grieve (2019) suggested
teachers need to share each of their student's strengths with them during reading
instruction to instill self-confidence. Bedard and Fuhrken’s (2019) study is consistent
with this declaration because they found teachers must fully understand multicultural
approaches to adhere to researched-based reading instructional strategies. Moses and
Kelly (2018) found minority students developed positive attitudes when teachers
frequently discussed books and included books into their social interaction time in the
classroom. Consequently, Piper (2019) found that Caucasian students surpass minority
students in reading because the curriculum focuses on Caucasian ideals and experiences.
Piper (2019) found teachers of minority students need to focus more on their students'
needs by adding curriculum and resources that allow them to see themselves.
Teacher Education
It is critical to analyze how teacher education influences teacher perceptions and
their experiences of reading instructional strategies to improve struggling readers'
literacy. Cekiso (2017); Hartwig and Schwabe (2018) have found the absence of teacher
knowledge directly relates to each learners’ ability to comprehend text. Therefore,
teachers must be well-trained in research-based reading instructional practices.
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Researchers Cekiso (2017) and Clark (2020) have noted teachers generally feel they have
not received adequate training to recognize or prevent reading deficiencies. However,
Cekiso (2017) indicated that there is evidence that specific professional development
helped to change some teacher attitudes positively. Yet, the teachers reported they only
used a few reading strategies, and more training is needed to improve their students'
reading comprehension. As a result, Clark (2020) recommended that more studies be
conducted on teachers’ “experiences and feelings” to effectively use research-based
reading instructional strategies that include social interaction and scaffolding to help
minority students acquire the literacy skills needed to improve. (p. 139)
Another form of teacher education offered to teachers in recent years is literacy
coaches' addition to school districts. A literacy coach is a curriculum expert placed in
struggling schools to support teachers by leading professional development, analyzing
student assessment data, and assisting teachers with implementing the research-based
strategies that address student deficiencies (Bean et al., 2018; Nilsson, 2020; Ortmann,
2020; Pletcher et al., 2019). Professional development, combined with literacy coaches
and teacher collaboration, increases teacher knowledge and instructional skills. It allows
coaches and teachers time to develop relationships and gain mutual respect for one
another (Pletcher et al., 2019). By reflecting on lessons, co-teaching, demonstrating
lessons, and engaging in constructive dialogue, teachers can improve literacy.
Furthermore, these collaborating activities or shared experiences cause educators to gain
access to their experiences working with reading instructional strategies. Finally, through
reflection and social interactions, Vygotsky’s (1978) SDT, coaches and teachers
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collaborate and construct knowledge and skills of the research-based reading instructional
strategies (Pletcher et al., 2019).
Despite administrators' efforts in school districts to augment teacher adherence,
knowledge and skills through professional development, and literacy coaches, students’
literacy remains a continuous struggle in low-performing schools (Prezyna et al., 2017).
Promenrantz and Pierce (2019) found improvements in teachers’ ability to use reading
strategies after specific professional development successfully. However, the researchers
also reported the qualitative observational data revealed the challenges teachers faced
such as the lack of “adequate resources, supportive and engaged leadership, and help in
fitting all the pieces of good instruction together in their daily classroom routines”
(Pomerantz & Pierce, 2019, p. 12). However, the teachers demonstrated adherence to the
reading instructional strategies when administrators provided authentic reading materials
and knowledge-building professional development specific to their students’ needs
(Pomerantz & Pierce, 2019). Lastly, the researchers suggested school leaders should
participate in one particular “comprehensive model of successful coaching” so they have
a clear understanding of the instructional strategies and the challenges teachers face with
the successful implementation of research-based reading instructional strategies
(Pomerantz & Pierce, 2019, p. 100).
Gupta and Lee (2020) conducted a mixed-methods study of a low-performing
school district that partnered with a local university to provide effective professional
development to enhance teacher knowledge on reading instruction. This type of study
responds to Guskey’s (2009) suggestion of conducting more research on effective
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professional development to ensure professional development leaders design and
implement strategies teachers will adhere to and value. Much like Promerantz and Pierce
(2019) reported, professional development must be purposeful, thorough, and continual
rather than rapidly changing and adding multiple instructional strategies (Gupta & Lee,
2020). However, Ciuffetelli (2017) conducted a study of the impact of targeted literacy
professional development for teachers on how poverty affects students’ literacy. The
results indicated the teacher’s knowledge of how poverty affects students increased their
students' literacy on comprehensive pre- and post-test. However, the researchers also
noted one of the teacher participants admitted through narrative data that his daily
practices improved because of the professional development. The participants’
understanding of his students changed when he moved to the neighborhood where the
students lived. The move caused him to gain respect for the parents and students
(Ciuffetelli, 2017). Although researchers (Ciuffetelli, 2017; Gupta & Lee, 2020;
Promerantz & Pierce, 2019) found students improved literacy skills due to literacy
coaches’ collaboration and professional development, school districts must understand
school environments contrast significantly. Consequently, some instructional strategies
may work well in one school and not in another (Guskey, 2009). Therefore, school
leaders must consider a school's context before mandating teachers implement researchbased reading instructional strategies.
Teacher Attitudes Toward Minority Students
Educational leaders define urban schools as schools located in low
socioeconomic areas affected by past and present-day injustices such as inadequate
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resources and limited and under-qualified staffing (Flory & Wylie, 2019). These
injustices create challenges for educators, students, and communities to reach their full
potential (Ladson Billings, 2018; Skerrett et al., 2018; Stevenson & Markowitz, 2019).
Skerrett et al. (2018) noted that there are specific attributes teachers need to successfully
improve the literacy skills of minority students, such as solid pedagogical understanding
of reading, explicit knowledge of the needs of their students, and a variety of informed
instructional practices.
Li and Hasan (2010) also found teachers who enter the classroom unprepared to
teach minority students tend to teach students how they were taught regardless of
research-based reading instructional strategies or best practices for that population. Some
minority students living in poverty need a supportive learning environment and quality
interpersonal relationships between their teachers to build their low comprehension skills
(Ciuffetelli, 2017). Furthermore, Vaughn et al. (2019) noted an adaptive attitude is
needed when teaching some minority students. However, Vaughn et al. (2019) found an
adaptive attitude directly contrasts how literacy teachers of minority students generally
teach.
Weber (2017) conducted a study to explore the preconceptions pre-service
teachers have of minority students and urban schools. The researchers concluded that the
teachers' attitudes toward the facilities, teaching resources, and their safety in and around
the urban schools improved. Moreover, Farinde-Wu et al. (2017) noted teachers felt
encouraged to take possession of the manner and technique to cultivate students’
understanding of content by designing and implementing culturally responsive lessons
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inviting to all students. However, Glock et al. (2019) noted that teachers feel high levels
of stress when expected to ensure culturally responsive classroom lessons due to their
lack of training. Ladson-Billings (2018) contends that teachers must let go of methods
they love yet fail to improve the literacy skills of minority students. Donahue-Keegan et
al. (2019) and Ladson-Billings (2018) agree that teachers must change their attitudes to
adhere to culturally responsive teaching to integrate discussions and readings into
everyday instructional strategies. Similarly, Weber (2017) and Ladson-Billings (2018)
believe, when teachers value minority students ’experiences and are willing to learn from
them by teaching the teachers about their lives, it provides validation for minority
students. Accordingly, aligning with Vygotsky’s (1975) SDT in that learning and
understanding is not likely to happen without social interaction.
Furthermore, Zoch (2017) and Ladson-Billings (2018) believed teacher attitudes
toward understanding, knowing, and building positive relationships with their minority
students are vital to improving literacy. They also indicated teachers of minority students
must be resilient in their everyday practices. For example, Ladson-Billings (2018) noted
teachers must know when and how to differentiate instruction, involve family members,
and provide culturally responsive lessons. Additionally, Long et al. (2013) suggested a
syncretism approach to white, middle class, standard English instructional practices,
indicating teachers should provide opportunities for children to learn from multiple
worlds, including their own. Similarly, the current research of Donahue-Keegan et al.
(2019) Ladson Billings (2018) and Zoch (2017) indicated culturally responsive teaching,
bonding with minority student families, changing teacher negative attitudes of minority
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students, and recognizing learning can be powerful is vital. Subsequently, educational
leaders must understand when students have opportunities to interact purposefully with
context related to what they already know and experience literacy of minority students
can improve.
Teachers Perceptions and Experiences
Educational policies on literacy improvement have been standardized for the past
three decades and impact teachers’ instructional practices. Consequently, resulting in
teachers mandated to adhere to specific instructional and monitoring practices (United
States Department of Education, 2002). As a result, teacher efficacy and student
achievement link to state testing results. Cook et al. (2017) noted, when teachers’
experienced decreased feelings of professionalism because of lack of autonomy and
training of research-based reading instructional strategies, it limits their pedagogical
beliefs and effectiveness. Teachers' feelings of professionalism simultaneously decline as
teacher accountability increases, causing them to engage with students unsuccessfully.
Sanchez and Zuniga's (2018) findings suggested that when teachers’ autonomy is
ensured, they embrace instructional strategies without fear and create argentic lessons
that promote hope for minority students. Subsequently, Shelton and Brooks (2019)
reported similar findings in a narrative examination of challenges teachers face when
teaching literacy to minority students in this high-stakes testing society. Greene (2018)
contends teachers are under pressure to teach students not to read for the text's value but
to read to practice reading strategies. Moreover, findings from Albright et al. (2017) and
Cook et al. (2017) studies aligned as they suggested courses on teacher well-being, stress
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management, and resilience are needed for teachers as they leave the profession at high
rates. In summary, the researchers insist that teacher efficacy is directly affected by their
autonomy over instruction in the classroom, and teachers' personal views and principles
guide their work.
Implications
The purpose of this exploratory case study was to explore teacher perceptions of
research-based reading instructional strategies to improve minority students’ literacy.
Through interviews and document reviews of a representative group of teachers at a
middle school in the Eastern United States, I gained insight into the teachers’ attitudes,
perceptions, and professionalism when using research-based reading instructional
strategies with minority students. Daily teacher challenges encountered and support they
use were also my focus, as I shed light on how they faced them. Another focus was the
teacher’s experiences of student success they observed when using research-based
reading instructional strategies, specifically during student silent reading, teacher readaloud, and strategy practice.
The results of this study will guide administrators to areas of ongoing professional
development and training conferences at both the classroom teacher and pre-service
teacher levels. After completing this study, I designed a project for ongoing professional
development for language arts teachers that supports teachers who struggle with
successfully implementing research-based reading instructional strategies that include
social interaction and scaffolding with minority middle school students. Additionally, the
plan will help struggling teachers with the overwhelming challenges they face when
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working to improve their specific pedagogical practices with minority students. I shared
the information gathered with district administrators to explain expectations and
recognize the nuances of research-based reading instructional strategies when meeting
with staff members in professional learning committee meetings and individual
professional conversations. Finally, administrators can purchase resources aligned to
support the teacher’s challenges to ensure successful delivery and the quality of minority
students’ opportunities to become efficient readers during their middle school years.
Summary
Section 1 included an examination of the local problem at the study site School
District about the limited number of minority middle school students reading with
efficiency on the statewide end-of-year assessments and teacher perceptions and
experiences using research-based reading instructional practices. The section included the
rationale for the study, a definition of terms used, the study’s significance, and the
research questions to pilot the study. I present the conceptual framework to guide the
study with the literature review of research articles that helped determine the key
concerns associated with the topic. Section 2 provides information about the processes I
utilized to collect and examine the data and convey the findings.
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Section 2: The Methodology
Research Design and Approach
The purpose of this exploratory case study was to investigate teachers’
perceptions, experiences, and challenges using research-based reading instructional
strategies that include social interaction and scaffolding with minority middle school
students. Often researchers utilize qualitative inquiry when they are concerned with
acquiring a richer understanding of participants' behaviors, experiences, and obedience
(Creswell & Creswell, 2009). As O’Mahony (2017) noted, qualitative research centers on
social experiences and giving voice to participants' beliefs and insights under study.
Creswell and Poth (2016) contended that researchers use a case study to understand a
specific phenomenon. Yin (2017) believed researchers use exploratory case studies when
the issue is unclear, and they are looking for a foundation to help solve a problem.
Additionally, Yin (2017) believed researchers use exploratory research to specifically use
the research questions to study a perplexing situation that has not been plainly outlined.
Most importantly, the researcher does not expect to propose complete or specific
solutions to current problems.
Researchers have researched teacher experiences, attitudes, and motivation of
research-based reading instructional strategies that include quantitative methods (HongNam & Szabo, 2017). However, Nam & Szabo’s (2017) had an enormous quantity of 50
K-8 classroom teacher participants. The researchers were seeking to measure the results
of interventions and experiments. Additionally, Yin (2017) noted the distinction
separating a case study from other qualitative research is when researchers aim to look at
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a bounded system searching for an in-depth analysis of a phenomenon within a realistic
location. In this qualitative exploratory case study, I focused on collecting thorough
information on teachers' perceptions, experiences, and challenges when using researchbased reading instructional strategies with minority students.
Case studies are suitable when observing complex issues entailing extensive data
collection involving various sources, as in Daniels’s (2017) study. In that study, the
researcher explored the problems that modify and impact literacy instruction to include
the challenges teachers face when using research-based reading instructional practices.
As a result, Daniels (2017) examined teacher efficacy using observations, interviews, and
questionnaires, ensuring the information was composed of numerous sources.
Furthermore, Yin (2014) stated when “there are more variables of interest than data
points, researchers must intensely study and report on the how and why of the issue at
hand.” (p. 17)
When selecting the design for this study, I chose the qualitative exploratory case
study to assess a bounded system to ensure a deeper exploration of an explicit topic's
phenomenon, at a precise location, during a limited time (Yin, 2017). Papen and Tusting
(2020) used the ethnography research design to study the ambiance, feelings, mood, and
verbal expressions of a group to ascertain the classroom's specific environment. The
ethnography research design was not used for this study because the researcher must
connect with the participants during their observations of the activity while identifying
similar behaviors. Merriam and Tisdell (2016) noted that researchers who use the
narrative investigation method must include first-person reports of the experiences in a
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person’s life. This study explores more than just one person’s story. Finally, Cekiso’s
(2017) exploration of teacher experiences of their teaching reading responsibilities, the
importance of their initial training, cognizance of reading strategies, and how these
strategies support teachers in their classroom practice is similar to this study. As a result,
I used Cekiso’s research design as a guide for this study. I collected and reported on
multiple sources of data from a bounded system.
Before starting this research, I obtained permission from the institutional review
board (IRB) of Walden University (approval no. 06-09-20-0158455). Upon authorization
to use LinkedIn, a professional social media platform, I posted an invitation letter on my
personal LinkedIn account requesting language arts teachers of minority students to
participate in my study.
Participants
I conducted the study via the Zoom video conferencing platform as a result of the
COVID-19 pandemic. The participants were language arts teachers in an urban middle
school located in the Eastern United States with approximately 900 students in Grades 6–
8. The district’s student body population at the time of data collection was 88.8% African
American, 2.6% Caucasian, 6.9% Latino, 1.0% two or more, 0.5% American Asian, and
0.1% American Indian or Alaska Native (Virginia Department of Education School
Quality Profiles, 2020) 12 language arts teachers teach in the middle school.
I used homogeneous, purposeful sampling as the sampling method, and eight out
of 12 teachers fit the selected criteria and participated in this study via Linkedin.
Qualitative researchers often use purposeful sampling. It grants the researcher the
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opportunity to choose well-informed individuals and proficient in the topic under
investigation and accessible and willing to participate (Creswell & Poth, 2016).
Researchers who choose quantitative research use random sampling (Creswell & Poth,
2016). In contrast, researchers involved in qualitative case studies use homogeneous
sampling because it ensures limited differences in participants’ array of qualifications
(Creswell & Poth, 2016). For this reason, homogenous sampling was used in this
investigation to ensure the selected teachers had sufficient experience with implementing
the research-based reading instructional strategies with struggling minority middle school
students.
Criteria for Selecting Participants
Creswell and Creswell (2017) indicated that a sample size of six to eight
participants is often employed to gain an in-depth understanding of the topic. So, for this
study, I followed the suggested sample size. The participants were teachers who were
teaching during the 2019-20 school year at the study site. Participants are sixth, seventh,
and eighth-grade language arts teachers with at least 1 or more years of teaching
experience implementing the research-based reading instructional strategies. Eight
participants of the 12 language arts teachers in the study school are more than one-third
of the population and a manageable number to provide sufficient data to reach saturation.
I began participant recruitment by posting an invitation to participate in the study
of language arts teachers of minority students on LinkedIn, an online platform that
connects professionals. To ensure the potential participants' privacy, I directed the
participants to respond to the post or contact me directly by phone or email. The
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invitation included my contact information, a summary of the study, participant
requirements, confidentiality procedures, and an offer to receive a $15 gratitude gift card
to their favorite restaurant for their participation in the study. After the participants made
contact, I requested their personal email addresses. I sent the consent form to their
personal email account explaining that replying to the email with the words “I Consent”
with their contact information, current lesson plan, and the name of their favorite
restaurant was confirmation needed to be a participant in the study.
The participant pool contained only the district teachers working in the study site
for 1 or more years. If more than eight teachers had voiced interest in participating, then
the first eight participants would have been selected for the study. If less than eight
participants with 1 or more years of teaching at the study site were willing to participate,
I would have posted the LinkedIn invitation again. If any of the participants had dropped
out, I would have posted the invitation again. Lastly, if my goal to obtain eight
participants was not met following these additional requests, I would have extended my
search to the other middle schools in another district with a similar population. There is
only one middle school in this district.
Access to Participants
To gain access to participants, I obtained permission from Walden University’s
IRB committee to ensure proper measures for protecting participants’ rights were in
place. The authorization included permission to post an invitation to participate in my
study on LinkedIn, a professional social website. One person responded to my post by
calling me. During the conversation, she stated she would participate. I sent the informed
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consent form to her personal email and offered multiple interview dates and times for the
participant to select. The participant replied to my personal email account with the phrase
“I consent.” Due to my LinkedIn post's lack of responses, I asked the participant to
mention to her colleagues that I am a doctoral student looking for participants for my
study. The participant spoke with three of her colleagues, and one of those three spoke
with one other colleague. Upon authorization from the Walden University IRB committee
to recruit the teachers this way, the first participant informed them to visit my LinkedIn
post if they were interested. The first participant is not in any supervisory position at the
study site. The four teachers responded by calling me using the phone number listed on
the invitation. I emailed consent forms directly to those teachers’ personal email
addresses. Walden University IRB permitted me to ask each of them to share the
invitation to participate in my study on their LinkedIn network. Three other teachers
contacted me by phone to participate in my research. No recruitment took place on school
property.
Researcher Working Relationship with Participants
The site for my study is in a different school district from where I am currently
employed. I do not have a personal relationship with any of the sixth, seventh, and
eighth-grade teachers. I transferred to a different school district 8 years ago, and I have
never worked in any supervisory position in the study school district. None of the other
participants are in any supervisory role at the middle school, ensuring human subjects'
protection.
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When making initial contact with the participants, I created a positive relationship
by showing appreciation for their willingness to participate and ensuring their identities
will be kept confidential. As suggested by Creswell and Creswell (2017), I informed the
participants of their roles and responsibilities to include assurance of the amount of time I
needed to gather interview responses and lesson plans. During this process, I
demonstrated respect for the participants’ information. I showed gratitude for their time
and cooperation to participate by securing their address to mail the $15.00 gift card to
their favorite restaurant as promised. As a result of COVID-19 and social distancing
mandates, I could not present the gift card during face-to-face contact with the
participants.
Establishing Expectations and Ethical Protections
To establish participant expectations, I met with the teachers via Zoom to clarify
information and answer additional questions. During the meeting, I informed the
participants of how long the interview would be, my plan to review their lesson plans,
and I reiterated their participation was voluntary. I ensured the participants that I was
open and available to communicate any questions or concerns throughout this process via
email, Zoom, or telephone. To establish ethical protection for the participants, I informed
the participants that I would not share participant identities with supervisors or other staff
members. I ensured the participants that I would remove identifiable information from
documents and reports to prevent unfavorable situations. I also informed the participants
that I would not discuss the study with my colleagues at my school or on LinkedIn.
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I took extra safeguards to protect the confidentiality of the participants by using
personal email to communicate. I appointed a letter and number to each participant to
guarantee confidentiality. For example, information assembled from or about Teacher 1
was labeled “T1.” I ensured all electronic data collection materials, communications, and
recorded interviews were saved to my password-protected personal computer and
securely kept in my home. During the study, I kept all data in paper form in my home.
Five years after completing the study, I will shred all paper records, delete all electronic
communications, and recorded interviews.
Data Collection
Researchers use qualitative research methods to understand participants' feelings,
experiences, and behaviors in an everyday setting (Merriam & Tisdell, 2016). Qualitative
research creates an opportunity for researchers to better understand situations from the
participants' viewpoint (Creswell & Poth, 2016). Researchers commonly use interviews
to collect information by asking open-ended questions compelling the participants to give
detailed information. Document reviews are also used in qualitative research to include
the ordinary part of an environment that prohibits any study site modifications (Creswell
& Poth, 2016). Employing numerous data collection methods authenticates triangulation,
consequently enhancing the study's inner validity and correctness. I achieved this by
conducting semistructured interviews and reviewing teacher-created lesson plans.
Interviews
To begin, I scheduled one-to-one private semistructured interviews for 30 minutes
with the participants. Semistructured interviews are partially structured and unstructured
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so researchers can create questions related to specific information on the topic.
Semistructured interview questions allow the researcher to include open-ended questions
that will enable further exploration of the subject, offering a better understanding of the
participant’s perspective (Creswell & Creswell, 2012). As a result, interviewing the
teachers using semistructured interview questions provided an opportunity to understand
their personal and professional opinions, views, and actions on the topic (Creswell &
Creswell, 2017).
The interviews took place after school Asynchronously via a Zoom video
conference. I created the seven open-ended interview questions centered on this study's
research questions and the corresponding literature. I designed the interview questions to
collect information directly linked to answering the research questions. The questions
adhere to the semistructured interview practice (Merriam, 2009). The interview questions
relate to the research questions and align with Vygotsky’s theory of the zone of proximal
development. The interview questions motivated the participants to consider whether
they adhere to research-based reading instructional strategies that include social
interaction and scaffolding or not. When the teachers express feelings that conveyed they
do not adhere to the research-based reading instructional strategies that include social
interaction and scaffolding, I followed up with questions directed to the challenges they
encounter and the supports they found to be successful. My goal was to establish a
positive rapport with the participants using the semistructured interview method.
Although, personal connections between participants and researchers during a one-on-one
interview are possible. I remained professional as I directed the questioning path by not
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verbally responding to changes in the participants' facial expressions and body language.
In doing so, I was also able to adjust the interview questions to explore deeper into the
participants' experiences without revealing my feelings, resulting in a deeper description
of why and how (Creswell & Creswell, 2017). To obtain the participants' information, I
asked each participant for permission to video record their interview. Immediately after
each interview, I used the recording to transcribe the discussion in my research journal.
Document Reviews
Reviewing documents provides stability and eliminates researcher bias, unlike in
the interviewer’s presence (Creswell & Creswell, 2017). Using both interviews and
document reviews allows the examiner the opportunity to compare the participant’s oral
response to their daily written notes and plans without researcher interference (Creswell
& Creswell, 2017). After the interview, I obtained the participants' most recent lesson
plans. If the current lesson plans selected did not contain enough information regarding
teacher perceptions, experiences, or challenges to the research-based instructional
strategies, I asked for the lesson plan created the week before. I also asked the
participants to provide teacher-made assessments and the resources they used. As soon as
I transcribed and coded the data, I organized the repeating ideas to create themes through
connections from the interview data using NVivo software. I constructed a checklist to
examine the lesson plans. I coded the findings to develop new themes and to explain
prevailing ones further. I immediately deleted all features that identified participants from
the lesson plans and assign the same T1, T2, and so on that corresponded to the
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completed interviews. I saved the agenda and checklist to my external drive, keeping it in
a personal locked filing cabinet.
Data Analysis
Creswell & Creswell (2017) suggested that dictation of all of the collected data
should commence within one day of its collection with responses and key ideas
mentioned during the process because analyzing data at the end of data collection can be
overwhelming. As a result, researchers may miss opportunities to include “reflections,
tentative themes, hunches, and ideas” revealed in the first data collection. (Merriam &
Tisdell, 2016, p. 196). For this reason, I transcribed the data within one day of each data
collection setting. Adapting this process for this study ensured I allowed myself time to
make evaluations that constrict the research, evaluate the type of study I wanted to
achieve, developed relevant questions, and reflected on what I learned (Creswell &
Creswell, 2016). As previously mentioned, I used NVivo as a coding device to guide the
interviews and document reviews. During data collection, I used an Echo SmartPen and
the Video Typing option in Google to document the interviews correctly. I also used
video recordings to ensure clarity of the interview responses by comparing them to my
documentation. Creswell & Creswell (2016) noted researchers understand the data better
when they write their own rather than use a professional service. Even though I use
NVivo software to consolidate, record, and document the data, I dissected and decoded
the findings by hand to ensure I understood the themes and subthemes correctly
(Creswell & Poth, 2016).
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In conjunction with the process above, I used nodes to categorize words,
viewpoints, and perceptions expressed within the data to create themes. Therefore, I
narrowed the data down to four themes. Subsequently, Creswell and Creswell (2017)
believed four themes are a manageable amount. Researchers often use thematic analysis
when conducting qualitative research because it forces them to analyze data and not
simply report facts (Creswell & Creswell, 2017). Using the thematic analysis, I utilized
specific words or phrases linked to my research questions to generate tags and short-term
themes inside my interviews and document reviews.
As the findings developed, I began to interpret them. I summed up my itemized
conclusions, including the discussion that reinforces the themes in participants’ words,
incorporating data to safeguard the participants' privacy and express their thoughts and
encounters. I also included contradictory findings and boundaries after pondering on my
results and linking them to present-day literature. Lastly, I confirmed my findings and
then described those vivid and thorough explanations in narrative form.
Evidence of Quality
Creswell and Poth (2016) noted one of the differences between quantitative and
qualitative research is credibility and validity. Qualitative researchers must continually
check for accuracy when transcribing and interpreting data to ensure the study remains
credible (Creswell & Creswell, 2017). Therefore, I frequently checked my data collection
and documentation to ensure I did not include my bias. In addition to continuous
reflection, I provided the participants a two-page summary and asked them to confirm
that I correctly incorporated their ideas, perceptions, and beliefs. Using this method, I
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further ensured biases or misunderstandings included in my reporting would be identified
(Creswell & Creswell, 2017). By having a detailed description of the study's setting,
sample, and content, in my reflection log, I ensured transferability. As a result, other
researchers will utilize the outcomes in a comparable setting (Yin, 2017). To ensure the
confidentiality of my participants, I keep my reflection log in a password-protected file
cabinet.
I collected multiple data sources such as interviews and lesson plans from each
participant to ensure data triangulation (Crewell & Creswell, 2017). I used the data from
the interviews to validate the data collected from the lesson plans. Collecting data from
various teachers in different grade levels also added to the credibility of the study’s
findings. By examining multiple data sources, I further ensured the consistency of the
data collected.
Member Checking
Member checking is a method used in qualitative research to further assist the
researcher with validating participants’ experiences and feelings (Creswell & Creswell,
2017). Likewise, Yin (2017) believes member checking also adds another level of
trustworthiness of the qualitative research results and helps ensure researcher bias and
their ideals not be included in findings. I provided the participants with a complete
summary of my initial findings. In doing so, the participants examined the synthesized
data, and they recognized their experiences and feelings. To capture their perceptions'
interpretation, I asked them to confirm and correct my findings that represent their

36
experiences best (Creswell & Creswell, 2017). The reflective researcher’s log also helped
me ensure I kept track of my practices, thoughts, and notes during this process.
Discrepant Cases
Finding data that opposed or undermined my study results was the last step to
ensure the research's integrity (Creswell & Creswell, 2017). By examining the data for
contrary findings, I strengthened the qualitative research's trustworthiness (Yin, 2017).
Additionally, I continually searched for more data to ensure I reached the saturation point
in my study, which prevented the conclusions' revision (Yin, 2017).
Data Analysis Results
The purpose of this study was to explore the perceptions, experience, and
challenges of language arts teachers’ when using research-based reading instructional
strategies with minority middle school students. The themes that developed from the
research revealed teachers perceived students’ social interactions, teacher scaffolding,
and effective teacher training were instrumental when using the research-based reading
instructional strategies.
The themes developed from teachers’ perceptions, experiences, and challenges
implementing the research-based reading instructional strategies with minority students:
(a) reading strategies, (b) adaptive teaching, (c) professional development, and (d)
culturally responsive teaching. During this research, social interaction and scaffolding
surfaced as the essential technique teachers utilized when using the research-based
reading instructional strategies effectively with minority students.

37
Reading Strategies
The participants shared similar experiences about students entering their
classrooms with varying reading levels. Some students scored as low as three grade levels
below their expected grade level. During the interviews, the participants focused on the
research-based strategy self-select reading (SSR) as the least effective strategy used in
their classrooms with minority students.
Participant T3 shared this personal experience:
Minority students generally hate SSR; they stare at the book and say reading is
boring. I believe they hate SSR because reading is hard for them. As a teacher, I
dislike the strategy because it’s a waste of my teaching time. I believe that time
should be used to introduce books using a showcase, PowerPoint, or book trailer.
Minority students need to be encouraged and motivated to read. Minority student
struggling readers usually haven’t had much experience with reading
independently and enjoying it. We need time to get them excited about reading
instead of watching them stare at the pages.
Participant T5 did not include book introductions using power points, book trailers, or
showcases in the lesson plans during the SSR scheduled time slot.
Adaptive Teaching
Several of the participants expressed how they make adaptations to SSR strategy
to assist minority students. For example, participant T5 stated, “I introduce multiple
books then assign those books to groups of two or three students according to their
interest.” The participant continued by saying, “in doing so they are able to encourage
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and motivate minority students to actually read because reading partners are exciting to
them.” Participant T4 had a similar response, “When minority students have a partner,
they get so excited to discuss the book with their peers and showcase the book to other
students.” The weekly lesson plan for participant T5 included varies book titles, student
reading leveled groups, and discussion questions for each book. In contrast the
adaptations were not included in the lesson plan under the SSR strategy time slot.
However, they were included during the Strategy practice reading time slot.
Culturally Responsive Teaching
The participants expressed the belief that minority students need to be exposed to
diverse books and curriculum that will trigger their interests. For example, participant T6
stated, “Students are more engaged in books when they see similarities of themselves in
characters and in their life experiences.” Three participants focused on the lack of funds
to purchase diverse books and participant T6 stated, “the school librarians need to do a
better job purchasing books that include minority students’ interests.” Participant T6 had
several diverse book titles listed in the lesson plan to introduce to students during the
teacher read aloud time slot. Several other participants felt their minority students needed
instruction that included time and space for them to question, discuss, and discover
content. Participant T3 went on to say, “As a veteran teacher I know I have to be minority
students’ learning partner not their silent partner.”
Professional Development
The participants conveyed their desire for individualized professional
development. For example, participant T3 stated, “We never get different levels of
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training just one size fits all training, which is the opposite of how we are expected to
teach.” Other participants focus on the constant mention of culturally responsive teaching
by educational leaders and the lack of teacher training that would ensure it. Two novice
teacher participants expressed similar thoughts that they think their students would have
been more successful on their end-of-year assessments if they had received specific
instruction on improving minority struggling readers’ comprehension skills during
district-mandated professional development. The participants expressed wanting a better
pedagogical understanding of reading, clear knowledge of the needs of minority students,
and strategies from informed instructional strategies proven to improve literacy for
struggling minority students. Participant T7 stated, “It would be good to have tiered
examples of how to use the strategies with students who are at different reading levels.”
Participants named scaffolding, small group instruction, higher-level questioning,
and peer tutoring as effective strategies middle school teachers use to adapt to the
research-based reading strategies with minority students. Participant T8 stated, “I break
down vocabulary used in the selected books by introducing the words before the reading
begins. I strongly believe this helps minority students’ comprehension. I’m not able to do
that during SSR because everyone is reading a different book.” Participant T8 also stated,
“I put the students in small groups during SSR to collaborate and share notes when
completing an assignment. The minority students’ participation is 100% during this
time.” This does not happen when minority students are expected to select a book on their
grade level and read it without any social interaction or scaffolding from their teacher.
Participant T2 stated, “I present higher-level questioning in the small groups to allow the
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higher level students to peer tutor the struggling students. Minority students are able to
discuss with one another and help each other using real world examples and life
experienced.” All of the participants included higher-level questioning in the lesson plans
under the strategy practice section.
Table 1 shows excerpts related to the theme and subthemes related to RQ1: What
are teachers’ perceptions of research-based reading strategies used with minority middle
school students that include social interaction and scaffolding to improve literacy? The
excerpts explain how teachers feel about their current knowledge of curriculum,
strategies, and resources when working with minority students.
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Table 1
Excerpt from Data Sources of Culturally Responsive Teaching
Theme
Culturally
Responsive
Teaching

Subtheme
Diversity

Interview and Lesson Plan Excerpt
I feel unprepared to teach minority students when I
know the only curriculum available to them is of
characters that don’t include people that look like
them. (Participant T7)
As a white 1st year teacher I wish I had more options
of diverse books and curriculum to choose from.
There are tons of African American authors.
(Participant T3)
I wish I knew more about how to motivate minority
students to read and learn before I started teaching.
(Participant T7)

Professional
Development

To put it plainly, it just isn’t helpful most of the time.
We never revisit previous training and I’ve honestly
never had a training specifically on how to improve
minority student’s literacy. (Participant T1)
The strategies that are taught usually don’t align with
how to make SSR an effective strategy with minority
students. I wish I had known SSR doesn’t work well
with struggling readers, one size doesn’t fit all. Our
Instructional leaders should know that by now. So
much time has been wasted trying to implement this
strategy. (Interview Participant T6)

Table 2 shows excerpts related to the theme and subthemes related to RQ2: What are
teachers’ experiences of research-based reading strategies used with minority middle
school students that include social interaction and scaffolding to improve literacy? The
excerpts clarify the language arts teachers’ description of what they do during lesson
planning to implement the strategies with minority students.
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Table 2
Excerpt from Data Sources Related to Adaptive Teaching
Theme
Adaptive
Teaching

Subtheme
Scaffolded
Instruction

Interview and Lesson Plan Excerpt
Over the years I’ve learned in order to get minority
students to read independently I have to get them
excited, so I use book trailers of different books to
introduce the book. (Participant T3).
I get students excited about a book by reading the
summary of several different books. Minority students
love Teacher Read Aloud (Participants T3, T6, T4, and
T5)

Small Group
Instruction

I encourage students to read aloud in small groups of 34, despite the district’s policy against popcorn reading.
This strategy allows time for social interaction. I also
model reading for the students in those groups.
(Participant T8)
The district mandates teachers use Newsela for reading
instruction. Don’t get me wrong it’s a great resource
but the passages are very difficult to read for struggling
readers and there is no social interaction involved when
assigning a Newsela article to students. They need
social interaction and time to discuss. (Participant T3)
I use SSR/SP simultaneously. I put them in groups,
they read independently and then allowed time to
discuss and answer teacher created questions.
(Participant T2)

Table 3 shows excerpts related to the theme and subthemes related to RQ3: What are the
challenges teachers face when using research-based reading strategies used with minority
middle school students that include social interaction and scaffolding to improve literacy?
The data reveals teachers’ description of the workarounds they believe would be more
helpful with minority students during literacy instruction.
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Table 3
Example from Data Sources Related to Common Themes and Constraints
Theme
Reading
Strategy
Constraints

Subtheme
Social
Interaction

Interview and Lesson Plan Excerpt
SSR does not allow time for social interaction.
Minority students demonstrate confidence when they
are allowed to discuss with their peers. (Participant T3)
The students don’t get a chance to talk about their
reading, if they were allowed to talk about their reading
minority students would be more interested and
motivated to read. (Participant T6)

Teacher and
Student
Attitudes

SSR is a waste of time for most of my students.
Because reading is hard for struggling readers. So
reading independently provides the minority students
an opportunity to do nothing, they stare at the books
and read a line or two to answer the daily discussion
question. (Participant T6)

Reading
Specialist

We had a reading specialist but the only students that
could attend were students with learning disabilities
because there are only so many slots. In schools that
have struggling readers there should be unlimited slots.
(Participant T5)
Our reading specialist is very helpful but she is stressed
out and over worked with all of the struggling readers
she services on a daily basis. (Participant T8)
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Table 4 shows excerpts related to research questions, themes, codes, and phrases that
captured the perceptions, experiences, and challenges the language arts teachers faced
when using the research-based reading strategies with minority students. The themes
were formed from the nodes that developed during the analysis of the interviews.
Table 4
Example from Data Sources Research Questions Codes and Themes
Research
Questions

Themes

Codes

RQ#1

RQ#2

RQ#3

What are
teachers’
perceptions of
RRIS used with
minority middle
school students
that include
social interaction
and scaffolding to
improve literacy?

What are
teachers’
experiences of
RRIS used with
minority middle
school students
that include
social interaction
and scaffolding to
improve literacy?

Culturally
Responsive
Teaching
Diverse
Resources/Materi
als
Training
Professional
Development
Resources
Support

Adaptive
Teaching
Scaffolding
Small Group

What are the
challenges
teachers face
when using RRIS
used with
minority middle
school students
that include
social interaction
and scaffolding to
improve literacy?
Lack of Social
interaction
Teacher Attitudes
Students
Attitudes

I buy books
myself
I find relevant
curriculum
I adapt the
strategies

No talking
Struggling
readers need
teacher
motivation
Not enough
support
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Summary of Outcomes
Results showed the participants believed their professional knowledge of
successfully implementing the research-based reading strategies that include social
interaction and scaffolding with minority students is lacking. They also indicated the
participants perceive self-selected reading as a waste of time that negatively affected
minority students’ literacy. The participants believed they need tiered professional
development of research-based reading strategies that are successful with minority
students. The participants also expressed frustration with the district's reading curriculum
resources and the restraints it places on the teachers’ ability to include social interaction
and scaffolding. This study also revealed the participants had negative experiences using
the reading strategies and provided knowledge of how to adjust the strategies despite
these challenges. These findings are comparable to prior research that found teachers
enhance minority student’s literacy when they can adapt to district instructional
mandates, and student success is directly related to teacher knowledge (Cekiso, 2017;
Hartwig & Schwabe, 2018; Villamizar, 2017;). However, other researchers Shelton and
Brooks (2019) and Ladson Billings (2018) found that preservice and veteran teachers
perceive their knowledge of successfully implementing research-based reading strategies
as inadequate when teaching minority students.
Vygotsky’s (1978) social development theory (SDT) provides a framework
explaining these findings. The participants’ perceptions about incorporating reading
strategies that included social interaction and scaffolding reflect the constructs of
Vygotsky’s STD. During the interviews, the participants reflected on their lack of
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knowledge of how to successfully use the reading strategies with minority students, the
importance of helpful discussions with experienced colleagues, and their feelings on the
lack of support and resources needed to introduce, promote, and model literacy to
minority students. They also indicated the importance of specific professional
development, which would provide explicit knowledge of the needs of minority students
and how to meet their needs successfully. Though the participants encountered challenges
with implementing SSR with minority students, they expressed their ability to adjust the
strategy and move past the pedagogical district mandates to meet their students' needs.
In response to the first research question teachers’ perceptions of research-based
reading instructional strategies that include social interaction and scaffolding with
minority middle school students, the participants expressed feelings that reading
strategies are necessary to improve literacy but feel unprepared when using the strategies
with minority students. They believed they needed additional knowledge of each
research-based reading strategy and culturally responsive teaching. The participants think
professional development would be more helpful if it explicitly aligned to what is
necessary to improve minority students’ literacy. The teachers also identified the lack of
culturally responsive curriculum and books as a particular concern that school
administrators and librarians could better support by purchasing diverse books and
allowing reading applications that include social interaction. These results differ from
past research that did not suggest the kind of support that would enable teachers to use
research-based strategies to minority students successfully. As shown in Table 1, the
theme of culturally responsive teaching addresses research question 1.
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For the second research question involving teachers’ experiences using the
research-based reading strategies, the participants revealed they learned through trial,
error, and colleague support. As a result, the participants understand that adaptations are
needed to use the research-based reading strategies with minority students. They perceive
scaffolding, small group instruction, differentiating, and peer tutoring as helpful
strategies for increasing minority students’ literacy. The strategies acknowledged by the
participants in the current study correspond with those indicated in prior research (HongNam and Szabo, 2017).
The third research question encompassed the participants' methods for easing the
challenges encountered when using the research-based reading instruction into their
pedagogy. They agreed that self-selected reading wasted valuable teaching and learning
time. Consequently, prior research argues that the strategy is successful because it allows
student choice (Hong-Nam & Szabo, 2017). However, the teachers also agreed that the
strategy practice and teacher read aloud reading strategy provided opportunities for
teachers to include social interaction and scaffolding, which they perceive is necessary to
implement with minority students. The participants indicated the significance of
uncovering approaches that eliminate the challenges to enhance teacher knowledge to
ensure student growth (Chandler & Hagaman, 2020). Participants noted they needed
better access to a reading coach, collaboration with colleagues, and professional
development from experts with documented success in improving the literacy of minority
students.
Project Deliverable as an Outcome of Results
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This study revealed a gap in practice at the local level and education profession
about language arts teachers' perceptions and the challenges that made it complicated to
integrate research-based reading strategies that include social interaction and scaffolding
during reading instruction. The participants identified the challenges they deem hindered
integrating the research-based reading strategies and offered workarounds to the
strategies. The participants believed reading is hard for the majority of minority students
that they teach. As a result, they perceive the RRIS need to be adjusted to include this
population of students. Furthermore, they believe educational leaders must provide
specific professional development opportunities to minority students' teachers and add a
culturally responsive curriculum to the district.
Though the teachers face challenges in integrating the reading strategies with
minority students, they provided clear examples of adaptations they made to move
beyond the general pedagogy to meet the needs of their minority students. As a result of
this study's findings, I decided to create a teacher professional development project. In
the next section, I explain the description of the project.
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Section 3: The Project
Introduction
The purpose of this study was to examine teachers’ perceptions, experiences, and
challenges when using research-based reading strategies that include social interaction
and scaffolding with minority middle school students. According to prior research and
findings from this study, there is a need for specialized learning to address language arts
teachers’ challenges concerning their lack of knowledge of how to effectively use the
research-based reading strategies, specifically with minority students (De Silva et al.,
2018). Findings revealed the teachers believed that social interaction and scaffolding are
necessary but perceived that they lack sufficient skills and resources to make a significant
difference in minority students' literacy. They were also concerned about their lack of
knowledge of culturally responsive teaching and emphasized the need for professional
learning to include it in their daily instruction.
Based on the participating teachers’ responses, the project study deliverable was a
professional learning plan that focuses on the teachers’ stated need for more training. To
support them in understanding the specific needs of minority students when teaching
reading and integrating culturally responsive teaching into their instructional practices.
The purpose of this professional learning project is to improve teachers’ knowledge of
social interaction, scaffolding, and culturally responsive strategies that align with the
research-based reading strategies with minority students. The professional learning
project will begin with a 2-day professional learning session before the school year
begins to integrate culturally responsive teaching into delivering the research-based
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reading strategies for their minority middle school students. After the 2-day sessions, 3
follow-up individual sessions will be scheduled bi-monthly throughout the school year to
ensure novice and veteran teachers clearly understand. The session will contain refreshers
and discuss needed revisions, reinforcement, and enhancements to ensure teachers
achieve culturally responsive teaching.
Rationale
I created the professional learning project to provide teacher’s with more
knowledge and skills to effectively implement the RRIS with minority students. The
design of this project will focus on teachers being collaborators and administrators and
librarians being supporters. The 2-day teacher training and three follow-up sessions align
culturally responsive teaching strategies and research-based reading instructional
strategies. This inclusive professional development plan is practical for language arts
teachers of minority students as it considers all three research questions.
Review of the Literature
This professional development project aligns with the problem and findings of the
study. It focuses on the professional learning and ongoing support that language arts
teachers of minority middle school students need. Andragogy, effective professional
development, collaboration, coaching, mentoring, and culturally responsive teaching
were the topics I explored for this literature review. I examined: Academic Search
Complete, Thoreau, ProQuest Central, and the Education Resource Information Center
(ERIC). I also utilized Google Scholar to locate sources. I used the following search
terms: professional development, effective professional development, adult learning,
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andragogy, culturally responsive teaching, multicultural teaching, adaptive teaching
coaching, and teacher training. The 30 peer-reviewed studies in this literature review
were published within the past 5 years.
It is essential to know and understand the learning characteristics of adults when
considering a professional development project. According to Knowles’s (1984) seminal
theory on andragogy, adult learners seek opportunities to learn that foster change to
enhance their current foundation of knowledge and teaching practices. Over the years,
Knowles’s (1984) andragogy framework has developed into the following six principles:
(a) learner’s need to know, (b) self-concept of the learner, (c) prior experience of the
learner, (d) readiness to learn, (e) orientation to learning, (f) motivation to learn, (Mews,
2020). As a result, educational professional development leaders should consider the
importance of educators' experiences, perceptions, and challenges when teaching
minority students (Bryan, 2017). Furthermore, educational leaders must include teacher
inquiry and feedback opportunities into adult learning and strategies relevant to the
teacher’s current teaching environment and prior knowledge (Knowles et al., 2015).
The enactment of the Every Student Succeeds Act (2015) has assigned a larger
accountability target on state curriculum and school districts to ascertain and implement
effective teaching and professional development methods that improve teachers' use of
research-based strategies (Reddy et al., 2020). Effective professional development
enhances educators’ understanding of instructional practices, ensuring successful student
learning (Lekwa et al., 2019). In a study conducted to identify the missing linkage of
teacher effectiveness, Brion (2020) noted that effective professional development occurs
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when more than one learning opportunity is offered on multiple occasions, providing
teachers opportunities to change their daily habits (Darling-Hammond et al., 2017). The
results from this study revealed teachers wanted more follow-up professional
development to ensure their understanding. Researchers have shared seven features of
professional development (a) is content-focused, (b) incorporates active learning, (c)
supports collaboration, (d) uses models of effective practice, (e) provides coaching and
expert support, (f) offers feedback and reflection, (g) is of sustained duration (DarlingHammond et al., 2017). Professional development leaders must be diligent with including
these features when developing and delivering professional learning because researchers
found they can help build the foundation for teacher confidence and efficacy (DarlingHammond et al., 2017). In contrast, researchers Bates and Morgan (2018) found that a
one-time professional development does not allow teachers time to adjust their teaching
or provide the support teachers need to monitor their practice or learning.
The essential factors in student educational achievement, particularly within
varied learning situations, is the continuous quality of learning experiences and support
teachers receive (Chaudhuri et al., 2019). The most effective professional learning
strategies that can impact teachers’ practices are collaboration, reflection, and knowledge
(Forrest et al., 2019). These characteristics are essential when teachers of minority
students are unsure of cultural norms (Brian, 2017). McCray (2018) noted that
professional learning's careful alignment to teachers ‘specific content focus and
environment must be taken under consideration by educational professional development
leaders. Moreover, Vygotsky (1978) believed the more knowledge the teacher gains with
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using the RRIS, the better opportunities the students will have for learning. However,
McCray (2018) noted teachers reported the lack of alignment of professional
development they received during the study.
McKeown et al. (2019) found rigorous, content-driven professional development
directly linked to teachers’ strengths, weaknesses, and student population within the
setting increased teachers’ knowledge and the quality of practice. Therefore, teachers of
minority students need specific professional development that will ensure literacy
improvement. Moreover, content-focused professional development supports teachers in
obtaining more knowledge of their content area while increasing their skills and
strategies, boosting higher comprehension levels and student academic achievement
(Gallagher et al., 2017; Olson et al., 2017). However, professional development on
focused content topics is less frequent and often inadequate and usually offered during a
single-day workshop. The teachers typically have limited time for collaboration and even
less in low-performing schools with coworkers about content explicit pedagogical
practices. Consequently, researcher Harris & Graham (2017) believed when teachers can
self-regulate and regard professional development as relevant and valuable to their
current situation, their know-how, self-worth, and adaptability improve Subsequently,
Vygotsky (1978) noted educational leaders must consider teachers' perceptions of
professional development because they are MKO in their classrooms.
Time for collaboration is equally important when developing professional
learning because researchers Johnston and Tsai (2018) have found teachers’ knowledge
expands when they can share responsibility and perfect their teaching practices.
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Specifically, researchers Doerr and Woywod (2018) noted that teacher collaboration
results in positive outcomes that are substantially better than when teachers plan lessons
alone. Lownsbrough (2020) contends that it positively impacts teacher efficacy and
student achievement when teachers spend time together. Equally important Tallman,
(2019) found teachers must trust one another and feel comfortable enough to try new
instructional practices and question old ones. Moreover, researchers’ Ma et al. (2018)
and Smith et al. (2020) exploration of collaborative sessions shows that effective
instructional practices result from teachers' knowledge and skills, which is essential to
enhancing pedagogical understanding Some teacher participants in this study expressed
their desires to collaborate with other teachers. Others confirmed that collaboration
improved their teacher knowledge and pedagogy and gave them more confidence with
implementing the research-based reading instructional strategies.
As a result of the Every Student Succeeds Act of 2015, instructional coaches have
been added into elementary and secondary schools to conduct teacher training on creating
assessments, understanding student data, and planning lessons (Every Student Succeeds
Act, 2015). Researchers Desimone and Pak (2017) noted that instructional coaches'
implementation ensures ongoing learning and consistent support for teachers with new
district initiatives. For example, Maher (2017) and Tanner et al. (2017) noted
instructional coaches are available for individual coaching so that training can be
differentiated for teachers and provide reinforcement and feedback opportunities. Perry
and Boodt (2019) believed that mentoring is also an essential aspect of effective
professional development as teachers with different professional and life experiences peer
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mentor each other, providing multiple opportunities to learn new pedagogy. Finally,
(Ciuffetelli (2017) and Gupta & Lee (2020) agree follow-up sessions are a valuable
aspect of professional development These sessions provide teachers more opportunities
to improve their teaching because they are more likely to buy into the new curriculum
strategies when they support the initial training in contrast to the one-time professional
development generally offered (Suchankova & Hrbackova, 2017). This study's
recommended project is effective professional development for the language arts teachers
that include multiple follow-up sessions to ensure teachers’ become the MKO
implementing RRIS (Vygotsky, 1978).
This exploratory case study included detailed perceptions, experiences, and
teachers' challenges that interconnect and support Vygotsky’s social development theory.
For example, the teachers believe they needed more time for social interaction and more
opportunities to scaffold their students learning during reading instruction just as
Vygotsky (1978) outlined in his social development theory. Equally important, the
professional learning sessions that I created include the attributes of effective
professional development outlined above by researchers Knowles (1984), DarlingHammond et al. (2017), Mews (2020), and Bryan (2017). As a result of DarlingHammond et al.'s (2017) research findings, I will supply frustrated teachers with a
program to ascertain, collaborate, exercise, and enhance their knowledge of culturally
responsive teaching that aligns with the research-based reading strategies that include
social interaction and scaffolding. According to Logan et al. (2018), I will be providing
an opportunity for teachers of minority students to acquire the critical information, skills,

56
and dispositional insight relative to their students’ culture. Therefore, teachers will learn
about the best culturally responsive strategies to use before, during, and after reading
instruction that assists minority students with improving their literacy. The project will
ensure the administration recognizes the importance of both culturally responsive
teaching and effective professional development, so minority students meet the zone of
proximal development characteristics explained by Vygotsky’s (1978) social
development theory to improve their literacy.
Project Description
The purpose of this professional development project is to enhance teachers’
understanding of culturally responsive teaching that aligns with research-based reading
strategies of minority middle school students. Using LinkedIn Professional social
network as my participant pool, the project will start by sending the research participants
an invitation to volunteer their time for a 2-day biweekly book talk before the school year
begins. I will invite other teachers to the professional development sessions if the
research participants refuse (See Appendix A for language arts teacher participant
invitation). Possible book choices to be considered for the book talk about culturally
responsive teaching are: “For White Folks Who Teach in the Hood and the Rest of Y’all
Too” by Edmin (2017); “Culturally Responsive Teaching and The Brain: Promoting
Authentic Engagement and Rigor Among Culturally and Linguistically Diverse Students”
by Hammond (2014); “These Kids Are Out of Control” by Milner et al. (2019). The
invitation will include the book talk overview, survey of teacher knowledge of culturally
responsive teaching, a Zoom code to join a roundtable-style group discussion of the
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challenges teachers encounter when using the research-based reading strategies with
minority students.
On the first day of the 2-day biweekly sessions, teachers will participate in a
Zoom roundtable-style discussion that will cover six chapters from the book and a
presentation on culturally responsive pedagogy. The last book talk will include
discussions about the previous six chapters and the conclusion of the book. A thorough
review of content standards, alignment of learning targets, reading tasks associated with
the standards, and examples of lesson plans, including activities that contribute to
students’ understanding of fiction and nonfiction text, will be included in each book talk
discussion. Affording teachers opportunities to engage with culturally responsive
pedagogy and developing lessons specific to their student population will ensure
successful implementation of innovative strategies.
The teachers will attend three follow-up sessions during the school year will be
held bi-monthly. These sessions will include Zoom whole group and small group
breakout collaborative sessions based on teachers’ current teaching positions. The
teachers will select a leader to serve as a facilitator during the collaborative break-out
time and whole-group discussion sessions. The following questions will guide the book
talk discussions.
1. What is culturally responsive teaching?
2. Why should culturally responsive teaching be used by teachers of minority
students?
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3. How does culturally responsive teaching impact minority students’
engagement during silent-sustained reading, the least successful strategy?
4. How important is using culturally responsive teaching to improve minority
students’ literacy? Why?
5. How have you ensured culturally responsive teaching when using the
research-based reading strategies with minority students?
The researcher will purchase the books and mailed to each participant’s home
before the first meeting. The researcher will give the participants a reading schedule and
participant expectations, and the facilitator’s agenda of upcoming bi-weekly book talk
meetings. To ensure teachers can reflect on their current practice, they will ask them to
bring a reflective journal and the most recent lesson plan they have created and
implemented.
One possible challenge to ensure successful implementation of the project is
participant attendance. As the professional development will be voluntary and will
involve ongoing participation throughout the school year, teachers will only attend if they
are sure that the meetings will increase their instructional practices and knowledge.
Another obstacle is teachers finding time to participate in the follow-up sessions because
it will happen during professional hours. Potential solutions contain well-defined benefits
to the participants from other participants within the cohort. The participants will also
hear other language arts teacher’s successful testimonies using culturally responsive
teaching in their current teaching practice. (See Appendix B book talk professional
development, book goals, and objectives.)
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Proposal for Implementation and Timeline
The first stage of executing the proposed professional development would be to
share my findings with all the local school districts with similar enrollment and low
literacy achievement levels on state exams. In addition, I would invite the school districts
to review the professional development plan that aligns with the findings. In doing so, I
will provide an opportunity for district leaders of minority students with low achievement
literacy levels to better understand teachers’ perceptions, experiences, and challenges
implementing research-based reading strategies. As a result, educational leaders will
consider the book talk professional development and the follow-up collaborative sessions
on culturally responsive teaching. (See Appendix C letter to local districts.)
If the district leaders accept the proposed professional development book talk, I
will set up a virtual meeting to discuss the goals, objectives, lessons, and book
suggestions. However, the district leaders will make the final determination of the book. I
will also recommend teachers be awarded re-certification points for their participation.
Finally, I will offer my time to collaborate with district literacy coaches to prepare them
to facilitate the book talks, conduct follow-up sessions, and evaluate their understanding
and implementation progress.
Project Evaluation Plan
I will use two different evaluations to ascertain the project's effectiveness and the
participating language arts teachers’ ability to incorporate culturally responsive teaching
with research-based reading strategies. The first will be a formative assessment of the 2day bi-weekly session. For example, I will ask open-ended questions regarding their
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learning, elaboration or clarification on unclear content, and the most helpful strategies
with minority students. Adjustments of the future bi-monthly professional development
sessions will be made as results from the assessments' analyzed data indicates. I will
assess the teachers’ knowledge using a formative assessment after each bi-monthly
session to determine the content and structure for the next session and determine if the
objectives and learning targets are successful. (See Appendix D for the formative
assessment.)
On the summative evaluation, the teachers will answer both closed and openended questions on the last day of the professional learning to determine their learning
needs, what they learned, and how this training could improve. The participants will
complete this assessment electronically using a Google form which is a web-based portal.
(See Appendix E for the summative evaluation.)
The teachers will keep a reflective journal to document their understanding and
using the culturally responsive teaching strategies learned from reading the book. This
professional training book talk aims to assist language arts teachers with aligning the
RRIS strategies with the CRT strategies to ensure minority students are successful in
literacy. To capture teachers’ success, failures, thoughts, questions, concerns, and
ongoing learning of the culturally responsive teaching strategies, they will write in their
reflective journals. The continuous support received from the follow-up professional
development will ensure the language arts teachers become comfortable using the CRT
strategies with minority students. The project will also provide teachers opportunities to
collaborate and learn from their peers.
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The language arts teachers of minority middle school students are the primary
stakeholders. They voiced the need for professional development relevant to their
challenges with improving the literacy of minority students to be more effective with
enhancing literacy and ensuring their students reach district and state benchmarks. The
project evaluation will present data that will ascertain if providing professional
development to language arts teachers in a 2-day bi-weekly session and three follow-up
collaborative sessions successful.
Project Implications
I created the professional development project to help language arts teachers align
culturally responsive teaching with research-based reading instructional strategies to
improve their minority middle school students their literacy. The project is valuable to the
local setting as the district goal is to improve minority middle school literacy levels. This
study's participants voiced the significance and need for educational leaders to support
professional development that enhances minority middle school students' literacy.
The professional development project I created has the potential to influence
positive social change if the language arts teachers believe their knowledge of RRIS and
CRT improved their ability to be effective in their daily practice. Administrators and
curriculum leaders in other schools may be encouraged to utilize the professional
development method to ensure language arts teachers implement CRT and RRIS to
minority middle school students successfully.
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Summary
In section 3, I described specific elements of the project deliverable. It is a book
talk professional development training detailed in Appendix B. In Section 3, I included a
literature review that validates the need for ongoing training, culturally responsive
literature, and embedded collaborative learning time. Section 3 summarized potential
challenges and potential solutions. It also includes the rationale for the professional
development, suggestions for execution, and a plan to assess teacher learning and the
project. I also provided the implication for social change. Section 4 will provide the
limitations and strengths of the project to include my reflections.
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Section 4: Reflections and Conclusions
Introduction
The purpose of the project was to examine teacher’s perceptions, experiences, and
challenges using research-based reading instructional strategies that include social
interaction and scaffolding with minority middle school students. Language arts teachers
responded to questions about the RRIS during interviews. I learned about their successes,
failures, challenges, and the type of professional development they felt they needed to be
successful in improving minority middle school students' literacy. The professional
development project can enlighten future teacher training on aligning culturally
responsive teaching with research-based reading instructional strategies. In this section, I
assess the strengths and limitations of the professional development project. I also
provide additional information on recommendations for this study.
Project Strengths and Limitations
This project's significant strength is its emphasis on tackling the participants'
professed needs to improve their pedagogical understanding of research-based reading
strategies that align with culturally responsive teaching. This project's second strength is
that it will allow teachers enough time to study, absorb, work in partnership, and reflect
on innovative strategies and information continuously throughout the school year.
One of the project's limitations is the obligation from participants to be present
and prepared for the book talk professional development sessions. The study's
participants indicated the need for culturally responsive teaching professional
development that aligns with the research-based reading strategies. Even though teachers
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may be concerned about their minority students’ literacy struggles, they may not rank
their participation more important than the strict demands placed on them in their current
positions. Planning a 2-day biweekly book talk session is another potential limitation as
teachers will give up their time before their professional contract begins. Teachers may
not believe professional development is essential enough to monopolize their private
time.
Recommendations for Alternative Approaches
This study aimed to explore the perceptions, experiences, and challenges teachers
of minority students face when using research-based reading strategies that include social
interaction and scaffolding. Teachers in the study indicated they needed better support
and a better understanding of culturally responsive teaching. Educational leaders need to
offer alternative approaches to professional development for teachers to ensure
opportunities to improve their pedagogy and to align with demanding teacher schedules.
One possible alternative approach educational leaders could implement is to
arrange time for the book talk discussion meetings during their regularly scheduled
professional learning committee meetings. Another alternative approach is issuing the
book selection as a summer read and rewarding the teachers with recertification points
during the teacher workweek to meet once a day for the whole group and collaborative
book talk sessions.
Scholarship, Project Development and Evaluation, and Leadership and Change
The research process is a system of phases with a controlled method to explore a
phenomenon. I used the information I collected and examined from the teacher
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interviews to create the book talk professional development project. After I transcribed
and coded the data using the computer program NVivo, I understood the data I collected.
I have a thorough understanding of the issue and possible solutions. Creating the project
was exciting because I specifically planned it to address the support teachers of minority
students needed to improve their pedagogical understanding of including culturally
responsive teaching in conjunction with the research-based reading strategies.
As an educator and scholar, I have matured as an adult learner and project creator.
My experience as a researcher has inspired me to be more assertive about promoting and
facilitating change opportunities. I feel satisfied in knowing that I have created a project
that can be used as a method to enhance teachers’ of minority students’ instructional
understanding and increase their student’s literacy. During the development of the
literature review for the project, I understood the importance of designing professional
development that ensures active learning and collaboration improved. I gained
exceptional knowledge regarding my strengths and weaknesses in becoming a successful
scholar. I upheld my passion for promoting equity for minority students. As a middle
school language arts teacher for 15 years who improved the literacy of my minority
students, I witnessed teachers and students struggle in reading classes and wanted to
create a project to assist teachers with effective strategies with my students. This project
has allowed me to learn more culturally responsive techniques to share with teachers of
minority students. Darling-Hammond et al. (2017) believed adult learners must be given
opportunities to process, collaborate, revisit, and reflect during and after professional

66
development. As a result, I ensure those suggestions in the professional development I
created.
To promote change in education, teachers must have the knowledge,
understanding, expertise, and strategies that enable them to become vehicles for change.
Sandifer and Gibson (2020) noted change agents must be data-driven, passionate, and
inventive. During my data collection of the research process, I learned that language arts
teachers wanted more training on incorporating culturally responsive teaching that
aligned with research-based reading instructional strategies when teaching minority
middle school students. In my future undertakings, I would like to develop and facilitate
professional development on culturally responsive teaching across disciplines in Grades
K–12 in urban schools and continue to conduct research-based reading instructional
strategies as they advance over time.
Reflection on Importance of the Work
As this stage of my educational journey is coming to an end, it is rewarding to
know that my study could have a progressive effect on the participants' professional
knowledge and classroom pedagogical practices, and students where the study took place.
Ensuring teachers can communicate their perspectives and methods of incorporating
research-based reading strategies with minority middle school students was the main
focus of this study and project. All participants interviewed in this study believe
culturally responsive teaching is essential when teaching minority middle school students
but perceived that they lack sufficient skills and strategies to do so and want more
knowledge and resources. This project is significant in ensuring specific professional
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development to support the needs of language arts teachers of minority students to assist
students’ literacy skills.
Implications, Applications, and Directions for Future Research
This study's project is a 2-day biweekly professional development book talk
session with follow-up collaborative sessions developed for minority middle school
students' language arts teachers. Teachers in the professional development book talk
sessions will learn about culturally responsive teaching strategies they can use alongside
the research-based reading strategies with minority middle school students. This
professional development project aims to enhance understanding of specific strategies
that are successful with minority students during reading instruction. Based on the
research I reviewed, effective professional development on culturally responsive teaching
can positively influence teaching practices, teacher-efficacy, and student success. A
recommendation for future research would be to broaden the lens of the study to include
middle school and high school teachers in all content areas. The broadening of the current
research could support districts in the local area and improve reading instruction for
minority students. Future studies can also include new research to investigate the
effectiveness of professional development methods on strengthening teachers’ reading
pedagogical practices use with minority students in urban schools.
This study can potentially impact positive social change by improving teacher
knowledge and implementing culturally responsive teaching. School districts can
effectively transform their professional development practices with the book talks.
Subsequently, the increased literacy of minority students’ can positively affect school
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districts' graduation rates and enhance minority students’ opportunities to qualify for
higher-paying jobs in the community or increase their chances of attending college. As a
result, minority students can better support themselves and their families. Finally, the
study can positively enhance teacher knowledge of all minority students ensuring social
change for our society.
Conclusion
In managing this exploratory qualitative case study, I have learned that the study
participants believe the research-based reading strategies are equally important as
culturally responsive teaching when delivering instruction to minority middle school
students. Yet, they feel they need professional learning opportunities to improve their
teaching skills. In response to this study's findings, I designed a 2-day biweekly
professional development book talk project and three follow-up sessions to provide
ongoing support to the language arts teachers when using research-based reading
instructional strategies with minority middle school students.
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Appendix A: Teacher Invitation
Dear Language Arts Middle School Teachers,
You are invited to participate in a book talk discussion professional development
on Culturally Responsive Teaching due to concerns expressed by language arts teachers
of minority middle school students. As a language arts teacher, you are ideal for learning
valuable firsthand information on aligning the research-based reading instructional
strategies that you are currently using with culturally responsive teaching during literacy
instruction of minority middle school students.
Upon agreement, you will receive the book and zoom meeting code to a 2-day biweekly book talk session to discuss six chapters each day collaboratively. During the
sessions, you will revise a current teacher-made lesson plan. Lastly, there will be three
follow-up sessions to support teachers’ implementation of the strategies to ensure
culturally responsive teaching.
Your participation will be beneficial and could lead to greater public
understanding. Sharing your challenges, experiences, and new knowledge with your
colleagues on successfully aligning research-based reading strategies with culturally
responsive teaching to minority students would be greatly appreciated.
Sincerely,
Karen Gordon
Walden University Doctoral Student
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Appendix B: Goals and Objectives
Target Audience: Language arts teachers of minority middle school students
Grades 6-8
Goal: This professional development course aims to improve language arts
teachers’ knowledge and understanding of culturally responsive teaching strategies that
align with research-based reading instructional strategies and improve the effectiveness
of literacy instruction.
Objectives:
1. Teachers will be able to understand culturally responsive teaching strategies
2. Teachers will be able to demonstrate adequate knowledge and understanding
of culturally responsive teaching strategies that align with research-based
reading strategies
3. Teachers will use the knowledge to develop lesson plans that incorporate and
align culturally responsive teaching strategies with the research-based reading
instruction strategies for literacy instruction
4. Teachers will be able to reflect on implementation with the knowledge
obtained from the professional development
Materials needed:
Culturally responsive teaching book, computer, previously implemented lesson plan,
reflective journal, and reading state standards
Pre-professional Development instructions:
Teachers are required to read six chapters of the book before the first book discussion
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Appendix C: Professional Development Day 1
Time
Activity
Teachers will be issued the book, pre-assessment questions, and
A month
instructions by mail. Teachers will read chapters 1-6 before 1st
before
Book Talk Meeting and complete pre-assessment Teacher
professional
survey of knowledge: Teachers will answer the following predevelopment

8:00-8:15
8:15-8:30

8:30-9:00

9:00-9:30

9:30-10:00

assessment questions
1. How would you define culturally responsive teaching (CRT)?
2. How would you define research-based reading strategies
(RRIS)?
3. How would you combine the strategies during literacy
instruction with minority students?
Professional Development Introduction, Agenda, and Zoom
Housekeeping
Overview of the Exploratory Qualitative Case Study
 Purpose
 Research Questions
 Results






Overview of Language Arts State Standards

Effectively communicate
Create multimodal presentations
Determine the purpose of media messages
Determine the meanings of multiple words
Demonstrate comprehension of fictional text, literary text, and
poetry
The teacher will quickly write a research-based reading strategy
that they use when implementing the state standard
Pre-Assessment Results: (Teacher survey of knowledge
Revisit/Reflect)
The facilitator will share the answers from the completed survey
before reading chapters 1-6 by sharing the link into the chat box
in the google meet for the participants to review (Time duration
15 minutes to review). Teachers will revisit the pre-assessment
question to ensure teachers have a clear understanding of
culturally responsive Teaching
1. How would you define culturally responsive teaching?
2. How would you define research-based reading strategies?
3. How would you combine the strategies during literacy
instruction with minority students?
Chapters 1-3 Discussion (Time duration 45 minutes) Whole
group:
The book talk session will begin by discussing the following
topics:
 How was culturally responsive teaching explained in the book?
 Which strategies discussed could align well with the researchbased reading strategies?
 Wonders? Meaning what questions or concerns do you have at
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1.

10:00-10:15
10:15-10:30

10:30-11:30
1.
2.
3.

11:30-12:00
12:00-1:00








1:00-2:00

this time
Teachers will record one question or point of interest onto a
shared Google form, and the facilitator will ask the group to
discuss each question as a group. The discussion will end with
teachers answering the following:
How can CRT be aligned with the research-based reading
strategies RRIS.
ReflectionBreak
Reflections: Teachers review the previously implemented lesson
plan for 5 minutes and use it to reflect on how they can align
culturally responsive teaching with the research-based reading
strategies. Teachers will use a highlighter to make notes directly
on the lesson plan. Teachers will switch lesson plans to review
for 10 minutes and discuss ideas and suggestions.
Teachers will begin discussing Chapters 4-7
Teachers will answer the following questions in their reflection
journal and discuss them with the whole group.
List three strategies and explain how to use them with minority
students.
List questions about the strategies taught in chapters 1-7.
List strategies from these chapters that would best serve
minority readers.
Lunch on your own
Lecture: Culturally Responsive Teaching
What is culturally responsive teaching
Culturally responsive teaching is designing lessons that meet the
students where they are, making connections with kids in and
out of school, and recognizing students learn from the ways
teachers teach and not solely from the curriculum (Ladson
Billings, 1999; as cited in de Silva, 2018).
Successful teachers of minority students do the following
Focus on the kids’ abilities not their disabilities
They believed their students were capable of learning
Invest in the community
They empowered their students with collective responsibility
Established a classroom of community
Believed they were producers of knowledge and not just
consumers
Challenges Associated with culturally responsive teaching
Lack of resourcesa. What resources mentioned in Chapters 1-6 could be obtained
and used in your classroom?
Trainingb. Do you think this training will enhance your understanding
enough to implement culturally responsive teaching that
effectively aligns with RRIS?
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2:00-2:15

Lack of empathy: Teachers are committed to students who they
value.
c. Do you value your students? What do you do to show
minority students they are valued?
Reflection: Participants will write in their journals reflecting on
new knowledge learned and how they can overcome these
challenges.
Exit Ticket
Describe your personal feelings, opinions, and fragility you
experienced in today’s professional learning. Do you have any
suggestions for our future book talk that could improve this
professional development delivery?
Participants are informed of the next meeting day, time, and
reading assignment. Teachers will read Chapters 811/Conclusion

Day 2
Time
9:00-9:15
9:15-10:15

10:15 10:45
10:45-12:00

Activity
Ice Breaker Game: My favorite things – Teachers write down
five favorite items and share them with five people.
Review from day 1
Group Discussion: Teachers will present ideas or strategies they
implemented into their classrooms since the last meeting. If so,
what? If not, why not?
Chapters 8-11/Conclusion Whole group Discussion
The book talk session will begin by discussing the following
topics:
 Why is culturally responsive teaching necessary
 Which strategies discussed in chapter 8-11 can align well with
the research-based reading strategies?
 Wonders? Meaning: what questions or concerns do you have at
this time?
Teachers will record one question or point of interest onto a
shared Google form, and the facilitator will ask the group to
discuss each question as a group. The discussion will end with
teachers answering the following:
1. How can CRT be aligned with the research-based reading
strategies?
ReflectionBreak
Reflections- Teachers review the previously implemented
lesson plan used on Day 1 and use it again to reflect on how they
can align culturally responsive teaching with the research-based
reading instructional strategies learned from these chapters. The
teachers will use a different color highlighter to make notes
directly on the lesson plan.
Day 2 Complete lesson plan that was under revisions from Day
1 professional development. Working collaboratively with other
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12:00 12:30
12:30-1:00
1:00-1:15

teachers on the same grade-level
Lunch on your own
Teachers will share with the whole group:
2. How were you able to revise your lesson plan to include CRT?
Summative Evaluation: Teachers will complete a summative
assessment of the effectiveness of professional development.
Follow up Book Talk Sessions Schedule
1st Follow up session: October 1 3:00-4:00 Meeting the needs of
struggling minority middle school students
Activity: Group Discussion: Thoughts, Experiences, and
Challenges from teachers. Collaborating: Sharing suggestions
and Ideas with colleagues: Lesson Planning and sharing
resources. Video Presentation on CRT Using Music and CoTeaching with Minority Student.
Teachers will present a lesson they implemented that
incorporated music.
Teachers will present a lesson they implemented on co-teaching
with their students.
Reflection: In what ways do you think what you’ve learned has
effectively impacted minority students’ literacy?
How Important is it to implement CRT with minority students
2nd Follow up session: November 6 3:00-4:00 Meeting the
needs of struggling minority middle school students
Activity: Group Discussion Thoughts, Experiences, and
Challenges from teachers. Collaborating: Sharing suggestions
and Ideas with colleagues: Lesson Planning and sharing
resources. Video Presentation on CRT Using Competition to
increase minority student’s success.
Teachers will present a lesson they implemented that included
friendly peer competition on a literary assignment.
Reflection: In what ways do you think what you’ve learned has
effectively impacted minority students’ literacy?
How Important is it to implement CRT with minority students
3rd Follow up session: January 8 3:00-4:00 Meeting the needs
of struggling minority middle school students
Activity: Group Discussion Thoughts, Experiences, and
Challenges from teachers. Collaborating: Sharing suggestions
and Ideas with colleagues: Lesson Planning and sharing
resources. Video Presentation on CRT: Giving Students
Classroom Responsibility to include them into the learning
process.
Teachers will present a lesson they implemented that
incorporated roles and responsibilities to their students.
Reflection: In what ways do you think what you have learned
has effectively impacted minority students’ literacy?
How Important is it to implement CRT with minority students?
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Overview of Language Arts State Standards
Effectively communicate
Create multimodal presentations
Determine the purpose of media messages
Determine the meanings of multiple words
Demonstrate comprehension of fictional text, literary text, and
poetry
Teachers will list CRT and RRIS they will use that align both
strategies with the state standards.
Teachers will complete Summative Assessment of Bi-monthly
Follow Up
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Appendix D: Pre-Assessment
Leaders of Minority Middle School Students
My name is Karen Gordon. I am a Walden University Doctoral Student who used
the LinkedIn professional social network to conduct a study entitled Teachers’
Perceptions of Researched-based Reading Strategies and Minority Middle School
Students Literacy. This exploratory qualitative case study's focus was to examine
language arts teachers’ perceptions, experiences, and challenges they face when using the
strategies with minority middle school students. Minority students’ literacy levels in the
local area are far below their Caucasian peers. As a result, minority students struggle in
other academic areas, fall short of meeting high school graduation requirements, and miss
college opportunities. Therefore, it would be beneficial for your minority students if you
view the study's findings and consider creating space and time for teachers of minority
middle school students in your district to participate in the professional development the
teachers in the local area suggested they needed to enhance their pedagogy.
The findings: Teachers of minority students feel they need professional
development to implement culturally responsive teaching strategies to successfully align
them with the research-based reading strategies currently being used. Proposal: 2-day biweekly professional development book talk on culturally responsive teaching and three
follow-up bi-monthly sessions. For more information, please contact
Karen Gordon Walden University Doctoral Student
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Appendix E: Evaluation for 2 Day Professional Development
Professional Development Evaluation
Please select the number that best represents your opinion.
(5=excellent: 1=poor)
Participant
1. The professional development was well organized.
1 2 3 4 5
2. The professional development goals and objectives were clearly defined.
1 2 3 4 5
3. The professional development was relevant to my current teaching position
needs.
1 2 3 4 5
4. The resources, materials, and equipment were relevant to minority students.
1 2 3 4 5
5. Instructors overall performance
1 2 3 4 5
Relevance to participants current teaching
1. The book talk professional development discussions improved the teacher’s
knowledge for incorporating Culturally Responsive Teaching into my literacy
instruction with minority students.
1 2 3 4 5
2. This book talk professional development increased teachers’ teaching skills on
aligning Culturally Responsive Teaching with Research-based Reading Strategies.
1 2 3 4 5
3. This book talk professional development provided various Culturally
Responsive Teaching strategies to use in my current classroom practice.
1 2 3 4 5
4. This book talk professional development provided skills and strategies for
planning and delivering instruction that promotes learning for struggling minority
students.
1 2 3 4 5
5. This book talk professional development empowered teachers to work
collaboratively to improve teacher effectiveness.
1 2 3 4 5
6. This book talk professional development improved the participant’s
professional growth and provided time for reflection on the teachers’ current
teaching practice's effectiveness.
1 2 3 4 5
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Appendix E: Summative Assessment of Bi-monthly Follow Up
Please respond to the following questions.
Your answers will assist in determining how to improve the professional learning
opportunity.
1. How has this professional development caused you to facilitate reading
instruction with minority students?
__________________________________________________________________
________________________________________________________________________
________________________________________________________________________
________________________________________________________________________
2. What new learning have you acquired that has helped you face a challenge, and
how do you plan to implement this new learning in your instructional planning and lesson
delivery?
__________________________________________________________________
________________________________________________________________________
________________________________________________________________________
3. What information was most helpful to you?
__________________________________________________________________
________________________________________________________________________
________________________________________________________________________
4. What ideas do you have to improve this professional development?

101
__________________________________________________________________
________________________________________________________________________
________________________________________________________________________
______
5. Additional comments.
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Appendix F: Interview questions
Date:_______________
Time:_______________
Location:___________________
Interviewer:_________________
Interviewee:_________________
1. What grade do you teach?
2. How long have you been teaching?
3. How do you include social interaction into classroom lessons when using the
research-based reading instructional strategies with minority students? (RQ 2)
Prompting, if necessary, will include:
a. How does it affect minority students? (RQ 2)
b. How do you feel during the process? (RQ 1)
c. What do you see as the benefits of these strategies with minority students? (RQ
2)
d. What do you see as the drawbacks of these strategies when used with minority
students? (RQ 2, 3)
e. What makes it so hard (RQ 2)
f. What have you done to work around the difficulties of using these strategies
with minority students (RQ 3)
4. How do you feel about the professional training you’ve had on using researchbased reading strategies with minority students? (RQ 1)
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5. Do you feel you have supports in place to assist with implementation when it’s
not working for minority students? (RQ 1)
If so, what or who?
6. What do you wish you knew more about before using research-based reading
strategies with minority students? (RQ 3)
7. Which strategies do you feel are the most successful when using the strategies
with minority students. (R

